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'8Y TEACHERS NITHOUT FORHAL TRAINING WITHIN THE PAST S YEARS., WO ¢

SIGHIEICANT OIFFERENCES APPEARED. SECONILY, UNOER THIS SITUATION,
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PROBLEM
Do pupils who possess lcw, avarage, or high reading reediness show a &
moxe positive change in reading achieverent when involved in % non-graded
reading program vwhich assures cuntinwcue progresz than 2 like group of : .
pupliis who are subjected to a develcprental basal reading program? !
What do parents and teachers think of & rin-graded reading progranm
which plsces otress on continuous progress as compared to tha developmental A% o
basal reading program? \
Do pupils enrolled in schoo”s where the pupil population comes
primarily from uwpper, middie or low soclo-economic groups profit morxe ‘*-——
from a non-graded readirg program or & developmentsl basal reading
program? ’~
Do pupils vio have attended kindergarten profit more f£rom a non-
graded readir.g program or s developmental basal reading program? ~
Do p.pils who have not attended kindergarten profit wmore from a non-
graded cexding prograas or u dsveicpmental tasai readilag program?
the proposad investigation will seek answers to the above questions, .
The problem of providing sn adaquate reading program for first
graders was serious enough to cause the aupervisors of instruction, ~
in 1959, to request from the Bbard of Education of the Asheville City
Schools permissior to extend the primary department to four years for
those pupils who could uot mezt grede requirements in three years, This
prequest wes granted, Siuce this tixe soxs of the schools have attempted e
o modified ungraded plan of organizatiocn and soms have tried other”
spproaches to reading instruction. Since all of thase efforts lack & s

adsguats direction and cbjsctiva evaluation, the results have ot

prover fruitful,




Also the project was of significence since there is little or wno
conclusive cvidence of the suscess of & non-graded reading program
particularly in a setting where there is a variety of levele amng the

supils relative to culitural, racial, and econemic backgrounds,

In supmary this investigatico was worthy of unﬂarta%:pg for two

basic reaszons:

8., 1t was importunt to the Ashewillc City Schools ip that 21t
gave some objective dDases for planning a more rcalistic
progrum; and
It made an impoctant coactribuiion to the field of kamow-
ledpe about wi2 teaching of zeading in general hecause
there is conflicting opinicn and deep concern sgbout

vhat dirvection the teaching of reading showuild taks;




OBJECTIVES

The major objective of the proposed study was to test the following
hypetheses which are stated ia the null form to give appropriate direction
to the statisticzl anglyeis.

8, There will be no significant difference in the change in

5

rezding achievement lewel of the total group of first grade
pupils who are sulrjected to the non-graded reading program
ard the total group of first grade pupils who are subsjected
to tke devclopmental basal reading program.

be There will be no significant difference in the change in
readiag achievement level between

-=the total group of Eirst grade pupils envolled
in schools classified as upper socio-economic-
clagg schools who are subjected to the non-
graded reading program and the total group of
first grade pupila enrolled in such schools
and subjected to the developmentzl basal
veading program,

-=-the total group of first grade pupils enrolled
in schicols clagsified as middie socic-gconomic-
class schools who are subjected to the non-
graded reading program and the total group of
£irst grade pupils enzelled in such scheols and
cubjected to the developmental basal reading
program,

-=the totel group of first grade pupils enrolled
in schooic classified as low socic-economic-
cless who are subjected to the non-graded
reading program and the total group of first
grade pupils enzolled in such zchools and
subjected to the developmental basal reading
program,




.

4 c. There will be no significant difference in the changs in reading
achievement level between o

--the total group of first grade pupils classified
as high in readivg readiness in Septemverx, 1965,
who are subjected to the non-graded reading
piogram and a like group of first grade pupilis
who are subjected to the developmental basal
reading program,

"
oy Al
GEREA .

-=tha total group of first grade pupils claszified
as average in reading rxeadiness in September, 1965, .
who are subjected ¢o the non-graded reading pro-
grem and a 1ikz group of first grade pupils who
sve subjected to the developmental basal reading A
program,

-=the total grouwp of first grade pupils clausified T
as low in reading readiness in September, 1965, ;,~
who sre subjected to the nou-graded reading
progran and a like group of first grade pupiis
who are stbiectec to the developmental basal
reading program,

do Thet: w11l bc no significant difference in the chamge in reading £
achievement level betwesn 7 ¢
--the total group of first grade pupils who attended t:
kindergarten and are subjected £o the mon-graded

reading program and a like group of first grade

pupils subjected to the deveiopmental basal reading S

progran, e

-othe total group of first srade pupils whe did not P

attend Lindergarten who are subjected to the ncu-

graded rezding program and a like group of fivst N

grade pupils subjected to the developmental basal 47

reading program, i

s

S

The measure of reading achievement was the Metropolitan Readiness 85

Test administered in September, 1965, and the Metropolitan Achievement
Test aduinistered in May, 1966, Thus, change for each pupil was defined

as the Gifference between scores achleved on these two tests., The minimum fik

37
confidence lavel to be accepted as significant was .05. \?
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A secondary objective of this investigation was to asgess the opinions
of parents from varicus socio-economic levels and of teachers in regard to

the non-graded appreach to reading instruction.
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RELATED RESEARCE

Semples of pertinent related research are summarized in the following

accountc of three experimental studies:

8.

be

Coe

& gtudy conducted by Dr, Guy L. Bond at the University of
Minnesota evaluates the reading achievement of two

beginning fourth grade level groups who had been taught

bty dirferent approaches in word recognition. The results
showed that it was not possible on the basis of this study

to assign superiority to any specific aspect of either approach.
Dr. Rent C, Austin of the University of Colorado in 1957
studied the ungraded primary unit. He found the main
objectives of this approach to be (1) provide for individual
differences, (2) facilitate continucus, uninterrupted progress,
(3) releasze voung children from tension, and (4) eliminate
failures and necdless re;zsetit:ionse

Sister Mary Madeleine, Ph., D., Supervisor, Parochial School

of the Chicago Area, compared childrer expcied to the multi-
leval reading program with those exposed to a one-level
reading program at the fourth, f£fifth, and sixth grade

levels. Conclusions fadicated that childrxen usiag multi-
level matervials will achieve greater competence in reading

and vocabulary than those using the one-level reader

approach.
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PROCZDURES

Genaral Design

The investijation was basically a parallel group design
involving two large groups with varicur sub-groups within
large groups. One of the groups was invo;ved in & developmental
basal reading program using state adopted basic reszders, These
graded materials began with reading readiness rmaterials and
ended with the basic first reader. The cacond group was in a
non-grade‘d program designed to use a varisty of veading materials
and books at whatever leval of reading the pupils were capable,
That is, the range of reaciing abilities of the pupils was mes

without restricticn u#s to grade level of the materizls, En-

richment and varicus; levels of reading materials msde the pro-

gram distinctively different from the basal reading program,

The basal resder groups foliowed a developmental reading
program in which pupils ﬁers heterogeneously grouped Lor room
placement, The initial program began with reading readiness
activities designed to promote soclal, emotionai, physiolegical,
language, and mentel develesment., This was followed by formal
resaing instruction which included the deveiopmant of a basic
sight vocabulary, skill in phicnetic and structural anaiycis,
comprchension skills, and enrichment experiences,

There was fiexible grouping within the ciscsroom .to
accommodate the varying vates of Progass.

The ungraded groups followed a developmental reading
program in which pupils were grouped in classes homogeneously

on the basis of ievels of readiness for reading instruction.
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In classes where the children were ready, formal reading
fnstruction began after & short period of readiness expericences
and followed a developmental program of reading skills with
emphasis upon esrichment, In some instances psychological
testing was done to determine why individual pupil progress
was not being made,

In classes where the children were not xsady for readimg
instruction, the resdiress period was extended. This extensien
was deternined by the progress within the diffezcat classes,

Flexible grousing within each class was practiced,
Provision wac made Ffor advanmcemezni of pupfls within snd be-
tween groups as necded,

In using these two types of rcading programs the basic
criterion of success was the effect on resding achisvement as
measured by scores such as the Metropolitam Resdiness test
and the Metropolitan Achiavement test administered uniformly
by the Director of Instruction.

The independent varieble in the proposed study was the
reading treatment, The dependsnt variable -sas tha subesequent
change in achievement of pupile as messured by the two
previously mentioned tests, Therz is some evidence ¢hat
the basal reading program has been effective and has worked
to a degree but does not always meet the needs of the wide range
of reading abilities found avsng pupi—l‘.; in ei;;nenury schools,

Consequently, there was a nead to compsre the basai rcading

program with the dirvarent approach--an approach that attempts




to meet the reading nceds of ali pupils in a non-graded
individualized pregram. Thore ie some evidence that the
continuous progress nrogram fn 2 non-graded situation has been
successful, Studies by Goodlad and Anderson show the wide
range of re&ding abiiitie?; found amoang pupils in variou: schools
and the need for the child to be permitted to progress at his
own rate,

There are numexocus imstruments to measure reading
achievement, Tests such ae the Metropolitan Readimess test and
the Metropolitan Achicwement test were chosen because of their
validity, reliability, aud wide usage,

Population and Sample

In dealing with the major objective of this project, the
population included the 11 elementary schools and approximately
900 (1965-1966) first grade pupils of the Asheviile City Schools.
From this poyulation 9 schools containing approximately 800
first grade pupils enrolled in 29 different classes under
the direction of 29 different teachers were chosen as a
sample to be used in this investigation, This seiection
wes made on the basis of two criteria:

(1) The principals and first grade teachers in

ithese nine schools expressed a sincere

desire Co participate in an organized effort
to improve reeding iastruction,

(2) The individual schools draw most of their
pupils from a rather homogeneous socio-
econcnic level as measured by the usual
indices--cccupation, inceme and housing.



-10-

However, there sre considerable differences
arong the schools in regard te socio-economic
Jevels of pupils. A study of pupil record
data contained in eazh individual school
and the considered opirions of experienced
staff membexrs served as a basis for cate-
gorizing schools, Said another way, these
particular schools were chosen because thay
vere, in essence, within themselves,
homngeneous in regard to socio-aconcnic
levels of pupils, but when considered
collectively they represented the range

of socio-economic levels,

Pollowing is a list of the nine schools proposed for incliusion
in the project along with the basic socio-zcononic levels of must
pupils enrolled, the number of first grade classes and teachezs

inrvolved in the project, and the number of pupils iavolved,

Socio~-Economic Number of Pirst DNumbeyr of Figst

School level Grade Teachers _ Grade Puoils
Aycock Average b 110
Claxton Average 3 %%
Jones digh & 100
Newton Bigh 2 40
Vance High &4 120
Rankin Low 2 50
Herriag Loy 2 o0
Hill Tow & 110
Livingston Low b 115

From the abovi: listed schools, 5 schools were involved in the

developmental, basal reuding program and 4 schools im the non-

(i

graded reading prograr,
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in summary there were i4 classes and approxiustely 385
pupils utilizing the non-graded approach to readiung instructicn
and 15 classes and approximstely 415 pupils utiifizing the
developmental basal reading program,

Schools were initially assigned to either the basal
reading program or to the non-graded reading program by means
of random gelection. Howeiref, te insure that this process
had resulted in parallel equated groups, immediately upen
the opening of school in September, 1965, each pupil involved
in the project was zdministered two instrumeats, Thesge were:
tha ¥otropoiitan Readiness test and the Pintner-Cunningham
General 4bilizy test, Then 3 batween-group compsrison on
each instruwent was mzde utilizing the stedent's "t¥ test for
indnpendent groups, HNe significant 't" values st the .05
lewel of confidence resulted f£rem this procedure, and the
groups remeined as fnfcizily assigned,

In dealing with ths seeosndary objective which relates
ts opiniong of parents and teachers regarding the non-
graded reading program, all 29 teachers in the project were
interviewed snd 750 parents were queried by means of &
questionnaire,

Date umd Suggested Iustrumentation

bata and instrumentatior in zeiation to the primary

objective are presented in texrms of the previcusiy steted hypo-

theses.
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To test hypothesis one, individual pupils' scores on the
September, 1955, Matropoiitan Readiness test and the May, 1966,
Metropoliten Achicvement test were used,

In testing bypothasis two, the nine schools were classified
as indicated in the pravious section by socio-economic level
and again the September, 1965, reading readiness test scores
snd Moy, 1266, reading ackievement scores sore used,

Te test hypocheeis three, the September, 1565, reading
readiness test data and the May, 1966, vesding achiavesent
test data were utilizsed. The pupils were placed fm high,
average, or low groups based on the Metropolitan Readiness
test scores. The test wmanufacturer's defimition of high,
average, and low was used.

Te test hypothegis four, again, reading readiness and
reading achlevement scores were used and in addition, data
ware gathered from school records regarding kindergarten
or nou-kindergarten attendance of pupiis,

Por a secondary objective an interview guide was used
with teachers. A copy is included at the end of this proposal,

A questionnaire was used to query the parents, a copy of

| which is also included.

Analysis of the Data
The basic statistica’ technique utilized in analvzing

the data in relation to the hypotheses contained under the

primaxry objestive of this investigntion was the "t" test




for individual groups. A twe-tailed test of significance

incidences., In relatisn to hypothesis one the mean change
acores batween the September, 1965, and Msy, 1966, teatings
for the total group of pupils subjected to thz developmential
basal reading program aad the tosel group of pueils subjected

to the non-graded reading program wez used and the "t" test

oY T

was uzed to nmake a betwesn-group cozparison. In making

application of the "t® test to hypothesis twe, change scores

L

ware aciiized and the "t" test for independent gioups wes

applied between

_ --pupils in the high socio-econcmic group scheole
* involved in the basza! reading pregram and the
18ke group of pupils imvolved in the ungraded

7 reading progzam.

--pupils in midéie zocio-economic Zevel schools
involved 4n the basal reading progvam and the
iike group linvelved in the non-graded reading
progran,

-<pupils in the low socio-economic level schools
involved ia the basal reading program and the
ifke group in the non-graded reading program.

In makiag application of the “t' test to hypothesis three change
again was utilized, T's were computed between

-=-initial high resding readiness pupils who were in-
volved ia the basal reading program and a like
sroup of pupile who were involved in the non-

raded reading program,

. --aversge initial reading readinegs pupils who were
® invoived in the basal reading program aad a like
group of pupils invelved in the non-graded program,

——
-
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| -=low initisl reading readiness pupils who were
“ involved in the basal reading program and g like
group of pupile involved in the non-graded
reeding program,

In ragard to hypothesis four change again was used., More
specifically "t's" beiween
-«kindergartea-attending pupils involved in the

basal reading progrem and kindergsrten-attending
pupiis involved in the non-graded reading program.

--non-kindergarten-aztending pupiis involved in the

f basal resding pregrem ané nen~-kindergarteon-
attending punile invclved in the non-graded

«q reading prograi.

é The fowvegoing snalvsis enabisd the scespiance or rejection
of cach of the hypothesses, or sub paris thereof, at the given
tevel of confidencs,

i $n dealing with ths guestisnmaire and interview-guide date,
. witdch were gathersd 4n relation to the secondary objective of

j the present investigation, mo statistical smslysis wae made,
These date werz anslyzed by sccio-econamic isvels, by degree of
i approval or disspproval of pavents, and by cosputimg percentages
t of zespouses for each item contuined in either the interview

guide ox the gquestionnaire.
The amount of training and the years of cuperience of teachers

wexe considered in the analysis of data.

)
e

b

. \)

* - ” Toasar ¥ ofx: . — T = . s v s PSRRIy | NI ST SR

S R T e T T T T T s Do e
Moo SIRGLT T T e T e e sy BT AT T e
. - - - ~ - .- - - - ‘. ' P »

Full Tt Provided by ERIC.




ABALTISES OF DATA AND FINDINGS

Tabie II preseants the end-of-experiment (May, 1966) mean scores and
standexrd deviations on esch of the three variables measured by the Metroweolis
- tan Achisvement Test fox each of the pupil grounz.¥ Aisc, contained in
: Tablie ¥I are the computed "t" valueg for each between-group comparison
indicatad by the hypotheses, From an inspection of the data in Table II
in relation to the hypotheses, it 15 noted that:

3 8s The null hypothesis velative to the total continuous progress
¢ progeam group and the total basal program group must be
partially rejected, There were end-of-experiment significant
differences between the two groups on the word knowledge and
; zesfing varisbles. 3Inspection of the group means shows that
; the differences were Iin favor of the continuous progress pro-
gram group. The < lfference between the groups on the word
discrimination variable was not significant.

be The null hypethesis velative to the continuous progress pro-

gram group enrciled ia upper sncio-economic class schools and
/ the basal pregram group envolled in upper socio-economic class
schools must be rejected, End-of-the-experiment means were
significently different for each of the three variables, In-
gpection of the means shows that the differences were in favor
of the continucus prograss program group.

¢to The null hypothesis relative to the countinuous progress program
group enrolled in middie socio-econcmic class schools and the

Y bacal program group enrolled in middle socio-economic class

schools must be accepted. In each iInstaace the difference

between the means was insignificant at the ,05 level of confi-

dence,

d. The null hypothesis relative to the centinuous progress program
group enrolled in lower socio-economic class schools and the
basal program group enrolied in lower socio~-economic class
schools must be partially rejected. 7The differences between
the means were significent in f£avor of the continuous progress
program giroup on the word knowledge and reading varisbles,

The difference between the means on the word discrimination
variable was not significant,

"ifferences in group n's between Tablc I and Table II ere the result
/ of sovz pupils noi being available for end-of-experiment testing,
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The null hypothesis relative to the continuous progress pro-
gram group which was high in readiness at the beginniazg of
the experiment and the basal program group which was high in
readiness at the beginning of the experiment must be rejected,
Iu each of the three instances the diffarence between means
was significant and in each instance this difference was in
favor of the continuocus progress progrum group,

The null hypothesis relative o the continuons progress nro-
gram group which was average in readiness at the begimning of
the experiment and the basal program group which was average

in readiness at the beginalng of the experiment must be accepted.
In no instance vas the difference beiween the means significant
at the ,05 level of confidence.

The aull hypothesis xelative to the continuvous progress program

group which was low ia readiness at. the beginning of the experi-

ment and the basal program group which was low in readiness at ‘ B
the beginning of the experissnt must be partially accepted. The e
differences between the group mesns on the word lmowledge and —
word discrimination varisbles were not significant, However,
there was a significant difference in favor of the econtinuous -
progress program group on the reading variable,

The null hypethesis relative to the continwous progress program \
greup which had not atterded kindergarten and the basal program

group which had not attended kindergarten must be partially
accepted, The differences between means cn the word knowicdge
and word discrimination varigbles were not significnat, The
difference betwee- the means on the reading variable was signifi-
cant and in favor of the continuous progress program group.

The null hypothegis relative to the continuous prog—ess program
group which had attended kindergarten and the basali program
group which had attended kindergarten must be rejected, In each
of the three instances the diffcrence between the means was
significant and in each instance the difference was in favor of
the continuous progress program group.

The null hypothesis relative to the continuous progress prcgram .
group which had attended a head-start program and the continuous R
progress program group which had not attended a head-start

program must be partielly accepted, The differences between

mean2 on the word knowledge and reading variables were not

significant. Rowever; there was a significant difference in -
favor of the group which had attended a head-start progzam on i
the word discrimination variable, ‘

The ~ull hypothesis relative to the basal program group which
had attended 3 hezd-start program and the basal program group
vhich had not attended a head-start program mast be accepted,
In no instance was the difference between means significant,
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The null hypothesis relative to the continuous progress pro-
grem Negro group and the continuous progress program white
group must be accepted. In no instance was the difference
between means significant,

The null hypothesis relative to the basal program Negro group
nw’ che basal progran white group nmst be partially rejected.

‘‘‘‘‘‘‘ '_‘-- am i fa
1!1‘-B u:.xxerenws véilween means on tuc wua wquwy: uud &cc\‘li%

variables were significant and in favor of the white group.
The difference between the word dis~rimination means was not
significant,

The null hypcthesis relative to the continuous progress progran
group taught by teachers who heve had formal training in reading
within the past five yesrs and the continuous progress program
group taught by teschers who have not had formal training in
readling within the past five years  must be accepted. In no
instance was the difference between means siguificant,
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CONCLUSIONS AND IMPLICATIONS
Evezy cxperiment conducted ss part of an on-going school preogram

is, £o a8 degree, subject to veaknesses in design, imstrumentation, zud

S

dagign execution. The present experiment was no exception. However, in
spite of the obvious wealmeases, the foliowing interpretative comments
appear warranted from an apalysis of the data gathered ia the present
experiment.

a, As indicated by the data, in 15 of 27 instances whsare direct
comparisons were made, Asheville first grader groups enrolled
in the continuous progress program schieved at a significantly
higher level than the basal program group with vhick the
compazison was made. In none of the 27 instsaces did the
basal program group achieve sisnificantiy higher. Howevez,
it would appear exroneous €0 conclude that the continuous
progress approach was superior in every vecpect. It would
appear much morxe defensible to suggest that the continuous
progress approach holds considerable promise fors (1) pupiis
enrolied iz schools where the preponderance of the pupil
population is at one extreme or the other (upper or lower) -
of the socio-economic class continuum, (2) pupils who are
classified as high in readiness at the time they eater the
first grade, (3) pupils whc have attended kindergarten, and
(4) Negro pupils®, The relative effect of the two approaches
is open to questioa for: (1) pupils enrolled in schools
wheze the preponderance of the pupil population is from the
middie socio-economic class, (2) pupils classified as
sverage or low in readiness at the time of entry into the
first grode, and (3) pupils who have not attended kinder-
garten. Futhermore, the data indicate thac the continuous
progress approach is more 1ikely to result in greater
relative achievement as measured by the reading and word
knowledge variables of the Metropolitan Achievement Test
than the word discrimination variable,

b. As previously noted, when continuous progress program pupile
who were taught by teachers who have had formul training
within the last five years were compared with pupils in the
same program who wera taught by teachers without formal

#This generalization is based on the fact that ti.re were no signifi-
cunt differences between Negro and white groups in the continuous progress
program; vwhereas, in two of three instances ithe basal program white group
achieved at a significantly higher level than the basal program Negro
groupe.
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training within the past five years, no significant differences
appeared. This would suggest that teacher training, in the
formal sense, is not a crucial factor in the .elative success
of the continuous progress ‘approach. However, it is apparent
that teachers can be successfully introduced to the ra:ional
of the continuous progress approach by a relatively brief
in-gservice training and supervisory program, and learn to
impiement it with a strong measure of reading success for
certain types of puniis to a degree greater than that found

in the ususl basal program.

c. If it is assumed that the basic goal of head-start programs
is to provide those pupils who attend an opportunity to come
pete on an equal basis with other first graders, then it
must be concluded that in the present situation such pro-
grams were generally successful. (In one of three instances
there was a significant difference between head-start and
non-head-start continuous progress prirgran pupils, and in
no instance was there a significant difference between
head=start and non-head-stert basal program pupils,)

. Finally, it would seem desirable o make a longitudinal
study of at least another two years to obtain further in-
formation concerning children's growth in the contimucus

progregs program and in the baszl reading program,

d. In dealing with the questionnaire for teachers, iaterview-
questionnaire for parents, and the questionnaire concerning
materials and procedures used in the classroom; the following
dsta was obtaineds

Questionnaire for Teachers - The general reaction to the
progrss for teachers inm the non-graded reading program
was favorable, They feit that with this approach they
vere gkle t6 meet many more of the individual needs of
the students and that the interest in rcading was extremely
high at all times, Compared wizh cther years of teaching
reading they felt that the rigidity of former programs
was a hindrance., The non-graded program sllowed flexis
biiity and had a direct relationship to the specific needs
of the children. The specific factors that ware most
sigaificant in the progress of the students in the non-
graded program included (1) the availabllity and use of
many and varied materials, (2) the numbexr of becks read
by each child, and (3) the high interest level of the
students in reading. Hindrarce to the program was the
delay experienced in receiving the many and varied
materisls that were used. All teachers in the non-
graded program chose to continue the non-graded pro-
gran during the 196o-1967 school year, Teachers in the
basal program cliose to begin the non-graded program
duriag 1566-1967.
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The Interview-Questionnaire for Parents indicated that 400
parents thought their children had made high progress in
reading, 229 parente thought their children hai made

3 average progress in reading, and 30 thought their

3 children had made low prozress in reading, Reading

: habits children tidd exhibited at home showed that 177

read magazines, 50 read comic books, 45 resd pavts of

the newspaper, Z09 read picture books, gnd 1Z0 read

other types of books and materisls,

Interviews and meetings with 250 parents indicated they
had & strong desire for their children to coatinue in
the non-graded program. Plsns have beer made t£c con-
tinue a longitudinal study of the reading progress of
chiidren in the non-graded reading program,

The questionnaire coucerning Materials and Procedures
used in the Classroom gave the following deta:

. Teachers used many and varied materials all or most of
the days or at least two to three times a week,

Word books and exercises in 3 variety of ways from

every day to twe o three times 2 week,

Due to the varisty of needs in using audio-visual
activities, the frequency of their use varied from
B aimost every day to once or twice a year. However,
- the data indicates that adequate use was made,

Training for woxrd recognition data showed that these
skilig, for the most part, were used most of the days
in the year., Vord meaning and comprehension skills
were used, depending upon the need, most of the days
in the year.

Study and critical skills were used most of the days
: of the year and oral reading activities wera used
s from most of the days in the year to several times g
year.
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‘ Teacher Questionnaire
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1,

2,

3.

&

S.

What is your geneval veaction to the readirg program 28 you have conducted
it this year? .

Compared with other years in veaching reading how do you feel about the
prograess your clzes has mada?

¥hat specific factorws hava in your opinion been most significant in the
pEogress of your pupils this year?

Vhat specific factors in your opinion hava been hindrances to progress?

If given your choice, which kind of program would you chcose for next ysar?

Teacher

School
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Parant Questionnaire
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1,

2,

3.

-32-
INTERVIZH-QUESTIONRATAE FOR PARENTS
Vhat is your opinfon as ¢o the progress your child has made this year in -~
reading?
Bigh Averags ow ___

what reading hebits does yeur child exhibit at heme?

Reads: Magazinas Comic Books Newspaper
Picture Books Cther,

Hgva yoa any specific comments you would like to make about the way your
child has been tasught to read?

Parents Signature

School
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. Mat;eri.als and Procedures
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Date School Tescher

MATERIALS AND PROCEDURES TSED IN YOUR CLASSROCM

o Please check below the materials and procedures which you use
| in vour reading lessons, or in developing your pupils® reading

slilla uhilo teaciiins ather ashiarta,

; Put 4a X in the boz which shows atout how meny days in the school
- year the item is vsed, ia working with all or part of your class.

Many items may not be used at your grade level or in your school.
For thoge not used, just leave the spaces blank.

J

i (heck approximate irequency if useds

L

= All 2-3 | Once a2 | Several | Cace or
or most | times | week times tudes
dsys in 8 a a8 year
R the year| waek Jesr

5 A,

1, Basic readers from one or
aerS gtsded 82ric8ccecevccccsce

o L
,

2, Supplementary readexs from
one or more reeding serieS.cc..

3. Children®s story bocks, (not
part of a8 readisg series)-scese

4. Specisl books for slower
=3 1 1) of -J O

g 5. Children's magazines and news-
papers like My Veekiy Reade¥::-

6. Exverience charts bssed on the
children's activities or
iﬁterﬂst.ooooooooooooooooooo soe

7. Library books from school or
Public 1ibrary.........0...0 LN N J

8. Special books for advanced
readegsoooooooooeoooooocooooooo

- 9. Children participate in Book
Club? Tes No wem? O0BC0 00000

— L ) L
[




o A

Ay

‘l

i B

¢

19,

11.

Contzut books {scierce, social
“unce’ healeh)ecoooooooooooooo

OCther: (describe)

B. HORKROONS AND EXERCIAES

8

2.

3.
6.
7.

Reading resdiness workbocis
an’ oxarcises for children
!19& y@t E&-@éiﬂgocee-oeoeoeoenooo

Gragzd workbooks vhich accompany
&;;Sic tmrsocooooooooccooooooo

ff

Bemnanl ol %% - Lo m
DP;“&F& TUVHIGE WULDUWTINDe 000000

Workbocks or exercises pre-
p‘t‘d by the teacher..ecececoces

Dittoed Workbooks or exercises..
Piesding leboratory” kits8eeseees
(ither: (describe)

HESy 5
i

gok
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ALL 2-3 1 ONCE A H SEVERAL
OR MOST | TIMES | WEER TIMES
DAYS IN - A
THE YEAR| WEEK YEAR

C. AUDIO-ViSUAL ACTIVITIES

!. BReading machines for improv-
ing speed or perceptioniceccses

& 2. Films or fllwustrips speci-
% fically for reading or read-
iness instructiofeccessccccescee

3. Films or fiimstrips for other
subjects or general enrich-

mnc...............0...0..0....

4. School television programs

ralated ¢ readingececccrcnccen

5. Schosl television programs
for other Subjects.............

6. Field trips to broaden exper-
fence of the childreNecccecesee

70 anel‘boardsoooooooocoootoooo

= 8. Pisturss {stery-telling)esvecne
9. Puppets().......................
: 10, Reading poetry to children

L{g iﬁy teacher)ooooaoooooooeoooooo

11. Reading stories to children
(by te@.chet).o...........a.....

12, Listening to records (audi-
- tory ttah’dng)...a.c...........

13. Listening to recerds (story
mte:ial)ﬂ....ﬁ......00......%.

14. Using tape recorder.cecsceccess
15. Overhead projectoZecccsescoccece
16. Techig:oscope or Tach=X.eesesce

_ 17. Other: (describe)

ul 3 . () . K ‘ . . - (
o LG 4 3 S M . . .
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D.
1.

2.

3.

4,

3.

6.

7.

8.

10,

11.

12,
13.
14,
15,
16.

17.

FOR WORD RECOGNITICN

Learning new words as wholes
from flashcards, blackhorad,
or readers. . ... ..o ...

learning to sound out words from
latters and letter-combinaticns..

Learning to use context or pic-
ture clues to recognize new

wotdsa.......0'..................

Noticing similar sounds irn words
and velating them o thae
lgthQSeoaeeeeaeaeeeeeaaeeaoooooo

Using the outline shape of the
word as a means of recogaition...

Noticing special features 1ike
tail letters or double letters

as un2ans of word recognition.....
Systematic learning of zules for
sounding letters and letter-
cmbiuetonst...O.....Q.C........

Pinding smaller words in longer

m.ooooooooooio'ooaooobaooooooomo

iearming to divide words into
syllable'....00.......0..0...C...

Learning capitalized and lower
cagse forms of same Wordecececoecc

Plurals and ending8.cccececesscee
Hecoguizing and reading:

Contractions. cecrcosesrssceeseenne
P083e88LVeB.cesecorcartnrcessense
Abbreviations..eeesccceccacseroos
Word recognition gameé...........
Compound wordsSesececesososscevose

Other:
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4% 2-3 ONCE )} SEVERAL
OR MOST | TIMES A TIES
4¥S IN A WERK A
THE YEAR WEEKR YRAR
E. WORD HMEANING AND COMPREHENSION
1. Relating words to nictures or
gg Objectﬂooooccoooooooooonn.o
2. Dramatizing word meaningsS.....
3, <{hildren uge dictionaries to
find word meaningS.ccevcesccne
%. Reading silently and retelling
in their own words what they
z@aﬁ....‘.*...'00‘0.0000.00..0
5. Childres write about owm
experiences or original
BtOfiesoﬁaoocoooooecoeooooooco
6. learning zhout words with
siniler or cpposite meanings..
7. lcareing meaninmss of guffizss ¢ i
8. Iearning to read in phrases or :
thought unize to lielp get
zeaning {in oral zeadiny).....
¢. Chiidven arraoge picvure
saquenca and tall stery.cecoes
15. Other:
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| ALL 2-3 !
OB MOST | TIMES
DAYS IN A
THE YEAR | WEEX
¥F. STUDY AND CRITICAL SKILIS
1. Using reference books to
locate information.ceccsvcccvece
2. Children criticize stories or
articies, exsmine motives,
facts 9% conclusionSciececcosccss
3. learning to vecognize suthor's
purposa and point of vieWeoceoos
&, CThildren report om books they
mad...ﬁ:.e..(..900..0.....0..0.
5. Ilearning the aglphabet as aid
to teading........“a.;eeue.an
6. Leczning alphabet as aid to
WitingOOC.ooid..0.03060.60'..'&
7. Children help mzke and read
chatts.aa.03...050..0.0.0‘&...?0
8., Dhildren make 5crapoGOKSieecescs
9. Anticipating outcomas of
storieSOOOO..ou.@.ﬁ....‘w&t.b‘.
10. Recounting sequence of events ,
afte: readingooeoooooooooeoooooo
11. Reading Children'’s own steries..
12. Teacher writes story as child
dictateaﬁo.o.............0......
13. Other
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ALL 2-3 ONCE | SEVERAL ; ONCE OR
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THE YEAR{ UEEK YEAR YEAR

e, ORAL READING ACTIVITEZS

1. Orzl reading from basic
readeta..OQOOOQCOQOOQQOOOOOQOQ

2. Oral reading by children
from books of their

m chcice.‘o‘..‘..’..0....0..

3. learning and reciting

- s do ey
ywtu,ooooootoobooaeese;:sse::

a. chotal reading‘...o........'..

5. Oral reading in a dramat-
ization.oOOO0.000Q.0.00Q.O..O.

6, Other:
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H, CLASSROOM ORGANIZATION

1. Vhat type of classroom organization do you use most frequently?
Double XX your most frequent practice; single X other arrange-

‘ mante ugsed sometimog.

- R

i, Maialy individual instrection

2. Mainiy instruction in groups based on reading ability

3. Mainly fastruction in groups based on gsocial factors,
interests, or other factors not involving reading
ability.

4. Uainly by insgtructing the whole class

- S~ b

Yk, W, s O
Te 0

2. How many rsading groups do you commonly have in your class?

: 3. About hew many raading crouns do you personally worl with
each day?
i 4. Yow many days per week do you usually sive veading lessons

te your class?

3. Aspproximately how many minutes per day are given to the
teaching of reading or readiness training? (Mot counting
the time in teaching reading in other subjects)

6. Do you teach reauing skills in connection with other subjects,
as science, social studies? If wes, in vhat subjects

7. About how many minutas per day are spent in teaching reading
skills in these content subjects?




